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ABSTRACT . . o
~ The Learning in Science Project (1979-1981) studied

the problems and difficulties of learning science at the 10-14 year

old level in New Zealand to provide yns1ghts into the world of the T
science learner and provide an alternative perspective of the science —
classroom to that currently held by teachers. and others. This paper
offers practical suggestions on initiating and carrying out classroom
interview data collection procedures used in the Learning. in Science
Project. The suggested do's and dont's of structured interviews,

based on experiences.in the - ‘Project discuss: (1) establishing contact
/With the teacher, (2) establishing contact with the pupil and (3) -
“interviewing with the Interview-about-Instances method--a procedure

for establishing a person's understanding of a particular word orothe
concept(s) a person associates with a particular word. (PN)
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INTERVIEWING CHILDREN - A-CHECKLIST FOR THE I.A.I. INTERVIEWER

Beverley Bell ‘and Roger Osborne
~ Science Education Research Unit

‘ University of Waikato

SeQEember losl ’ :

The following comments and checklist evolved out of our workfén)the.(.
Legrning in Science Project, 1979—1981; In this work we have been involved

in classroom based research, as wellas individual structured interview -

v

work using the interview-about-instances approach1 (Osborne and Gilbert}J)

1979; Osborne and Gilbert, 1980; See also Appendix). -

H
¥

A

\

(a) Establishing Contact with the.TeSEher
\ - . ' 3 . .
In the parallel document to this paper called Working in classrooms -

a checklist fo;>the participant observer, a gseries of steps are suggested

for establishing contact with the school, the class teacher and hence obtaining
access to the children whom you wish to interview. The support of the school
in which you are working is an essential prerequisite!_‘

t LN

(b) - Establishing Contact with the Pupil

The first problem is to gain the confidence of the pupil whom you wish
to interview. Dress_infofmally. Often there is an 6pportunity to gain
rapport with the pupil on the way to the interview room aﬁd/or when the
pupil first enters thé xoom. Very casual conversation about the weather,
"How are you gétting on today?", and so on all helps to put him/her at ease.

L Sit down alongside, never opﬁosite, the pupil. Do not have the tape'~
recorder ruﬁning. :
) ' \
iea i}
As the pupil will still be suspicious and apprehensive he or she must

be put further at ease. The best way to do this is to explain quite openly;-._

clearly and hpnesgly what &ou hope to get out of -this interview and why.

Here is a typicaf;introduction. .
" . .
. .

i 1Comments in this document are also relevant to the interview-about-events
procedure (Osborne, 1980) —a procedure which, because it is more open ended,
is possibly more difficult. We would recommend that a novice interviewer
begin with the }.A.I.Aprocedure.

. A
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"I guess you are wondering why you have been _asked to come' and have
a chat with me? Well, let me try and explain. I ;ﬁi\brklng on a prOJect
which is trylng to help ttachers teach better and pupils learn better.

One of the problems, we thlnk 1s that teachers and puplls/students/
learners may have different meanlngs for different words - the teacher
means one thlnq when he or she uses a word, but you might have ‘a different
meaning for that word. What we are trying to do is to find out what
people of your age mean by certain words so that we can see if there are
any differences between teachers' meanings and pupils’ meanings. We

have been talking to pupils of all different ages between 9 and 19,

and we just want to talk-'to you about your meaning for one word. It is

- not a test; there atre no right or wrong answers. I just want to
get your meaning. o

[ , . -

t » N '

[L1sp, 1980]

Then there is the need to clear the use of the tape recorder and '

»

v LY
put the pupil at ease over that.

- ° ' ot ’ "’\
"Now unfortunately I won't be able to remember éverythlng that
you say so I would like to use the tape recorder. If you say anything
you are unhappy about then I will remcve it from the 'tape before YOU'
. . leave. Nothing will be held against you! O.K.?" ‘

< .

Normdily Zt'is not advisable to make an& more of an iséue over this than
the above. If you turn thg'tape on without waiting for a reply this suggests '
to the pupil that you don't see it as a big issue. Set the recorder up so it
will pick up the pupil's responses most clearly. You as the infgrviewer will

‘ hopefully speag more clearly and can later interéolate what you were sgying
1 if it is not too distinet. Neither of these factors may?apply with” the person
you are interviéwinq! ’ ) . ~

-

)

(cy The Do's and Don'ts on Intérviewiﬂq

£

-

Interviewing is difficglt. Do not be too depressed if you a;z‘unsatisfied
with your first few interviews: Even if you have done 300 interviews you will'
~ never be completely satisfied. The aim is always tQ get kettey. As Ravenette .
(1977) has suggested, thé skill of the interviewer is to know 'when to ask a .
| question and what question to ask.. In the I.A.I. approach, as with mostk ’ '
interviews, the aim is to, get the ingerviewee to talk. You, the interviewer,
‘chose the topic, but what the interviewee says, and the Qay‘it is said,ié_most ‘e
' effective and useful if it does not need to be ext}actedlaboriously'by a L

/-lonq series of interviewer questions followed by mono-syllabic answers.
» [ \

Your aim is to get pupils to express their ideas in their own words. The

interview is not an interrogation. The skill is to ask quesé!;ns whisb- show. ¢
N : . S

a genuine interest in the responses the interviewee makes and encourages . ' _

" -

- E [(j pupils to respohd further. Questions need to be easy for the pupil to answer
P v | &1 : , o
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rather than difficult, neutral rather than leading,- but on the other hand

»
?

‘-";
penetrating rather than superficial. .

. .
.
-~ -

In the followan we outline some do s and don'ts based on our own
experiences. Many of the p01nts pertain to the interview method in general
and not just to the T.A.T. technique (for example, see Simons, 1979) ‘

In Table I an abbreviated chedklist of most of the following points‘are

given for quick reference.

wl

S

1. . It is important that the interviewer continually reiterates his or
her stated interest in the pupil’s meant¢ngs and is not looking for an
answpr which will be assessed with respect to some external criterion.

For example consider;

I "Do you know why the person might be able to sée the candle?"
. N ™

I “Do you know how the eyes work?"

I+ "Do you know what happens to the sunlight on the moon?"

‘ .
These questions would have been much better if they had been phrased

differently. For example; '

I "Wwhy do you think the person might be able to see the candle?"

I "what do you think happens to the sunlight on the moon?"
) I “Can you explain to me the way You think the eyes work?"
- . r) . . *

'
The interviéwer's tone of voice, expressian, emphasis and intonatipn
are importahﬁeQariables to consider,as they need to be encoﬁ;aging
* but not sugqestlve of expecting any particular answer. -often a nod,
smile or ‘a-hum' can be .given to'malntaln communlcatlon and put the
4 student at ease. However, care .must be taken not to Fonvey messa¥fes to

the student other than those intended.

»

+. Teachers and ex-teachers have a particular problem when it comes to

the neutrality aspect of the I A.I. technlque. Almost unconsc1ou01y when

teachers interact with pupils 1nd1v1dua11y, they oftén lead them through

€
a series of questions which lead the pupil to a new conception. Thls,is

»

the exact opposite of theui.A.I. procédpre. It is not the interviewer's

x




L4 . \ .
: A conceptlons that we are trying to get }hi: the pup11 s head but the pupil's

0

- conception that we are trying to get into the interviewer's head. This

complete turn around requires the teacher to make a major change in .
orlegt@tlon which some f1nd very dlfflcult to do initially, either lap51ng

back to a teaching mode or at least to a mode which is 51mp1y checklng to

see‘if'theﬂihtefvieQee$hae”the rlght' enswer. Such a lapse is crltlcally ’

damaging to the tone of the interview. “The interviewer is now seen by the
pupil 3s not really 1nterested in the pupil's answer. He or she is seen ',
by the pupli as a teacher in dlsqu1se, giying the pupll an oral examination.
On the other. hand, if the .interviewer can, baqth by word, emphasis,

and mannerism, convey to the pupil that he or she is really interested:
in the pupil's view, whatever that view hapﬁens to’'be, then pupils

N . » . . N
respond and grow in confidence as the interview proceeds.

'
- 13

L4 ' i—l
2. one of the advantages of the I.A.I. method is that the interview '
-t is a mixfure . ¥ closed questions, e.g. "In your meaning of the words
> ! .
electric current is there a current in the battery?" which are simple .

to answer;and open questions, e.qg. ?Why do you say that?" which are .

penetrating. A balance of closed and open questions, of simple and M
difficult questionsl of superficial and penetrating questions, of neutral
and very specific questions s important. In fhis way it is possible . \/1

to maintain pupil confidence.put at the same time establish clearly .

* the way the pupil thiﬁ*s about the topic under discussion.
It is important to ensure that the penetrating follow-up questions
are not leading. For example "What happens to the light?" is a better
question than "Does the light stay around the candle?" The latter

queéstion has already made assumptlons about the way the pup11 views the

.

'.51tuat10n.‘ It also encourages a simple yes or no response. Such “
MY/ . interview data is really of’no value as ev1dence to support that a'
child has a particular view. The pupil merely agreed or disigreéd
with the interviewer's view, which is quite a different matter. %'
. | . .
3. . The interview technique enables the reasons behlnd a. student's
initial answer to he explored by includlng supplementary and exploratory/
questions. Listen carefu;ly to the answers given and follow them up
until yoﬁ.are quite confident_that'you fully understand the respoﬂ%e.

For example:

¢ - ‘ .
.
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I . "Does the mirror make light?" -
S .'Yqu can get your reflection. If you'shine a torch in to it, o
« o it'll make light." -
I "what'é’E‘reflnction°" .
S "Somethan you look at and it does:.whatever you do."
. 4 ) (nght)

1 "You said all around it. Do you mean right atound it (the torch)?"
S "No, just aroﬁnd the first part.”

5 (Light) B

a

A useful technique, particularly where the pupil giv‘g:an unanticipated
answer, is to repeat the pupil's answer béck'to the student, as if mulling

it over, This has a dual purpose: . . ' ’

(a) it checks that the pupil's response is audibly recorded on the tape, and

(b) it allow: both the qspil and the interviewer time to think about

the answer. . h »

As an interviewer, ‘one need® time to formulate a question to follow
up a pupil response. Unanticipated responses are the high point of an
I1.A.I. interview ‘and the interviewer can't afford not to follow them up

»
For example;

1 "Does the rainbow make light?"
S "people say that God made it." .
(Light)
Repeating the response of the pupil; e.qg. "people say that God made

it", also gives the pupil time to elaborate i€ they so wish.

Obviously if this technique was used continually the whole interview
would become very stilted.. On the other hand when a response is repe%sﬁdf
it is critical that it is repeated exactly. For example here is an example

of poor interviewing. .

I "what is steam made of?" .
p
S “"Tt.is kinda like water?" s
~

1 "It is watgr."
S "Yes,"

;A:

l L
2 L

This inteiview comes out of our LISP interview work on the topic of Light.
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. . . . .
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‘ , . ' ~
. The pupil didn't say "It is water" and there is no justification for

LY 4

. the interviewer's response:uvIn I.A.I. we need pupi‘Ss responses - not "
éqreement, o; disaqreeﬁent, with tng,interviewez's comnent
5. The technique above of repeating the response, relates to the more
' general point of 'wait-time'; that is the time the interviewer waits for
“ a.response from the pupil., The interviewer needs to be patient. There
‘ is plenty of time. Pupils needIEime“to°formu1ate a response. Also do not
butt in, if for no other reason than the interv{éwer must appear interested
in everything ;he pupil hgesto say,. - On the othér hand, it is possible to
wait too long when:no response is forthcoming. Practice is %eeded to judge

how long a-pupil requires to think a queétion through. Sometiq?s a little

r . E B

encouragement is required. For example: o :

-~
o

I - "T just want to get your meanlnq.' Rememﬁer,there are no -right or wrong
answers.

I "Let me try ard put that question another way."

1 "Well, let's leave that now. We mignt come back to it later."

It is also imporrant to realise that some-éhildren, particularly non- ' ¢
-3 ’ .
European chxldren will hometxmos respond initially with a 'yes' simply to ~

indicate that they understand the question. The interviewer must then wait

z
’ . .

for the answer to the qqoqtlnn

Y - -
. .
. ’ . -
’

6. _ Sometimes pupils express doubt and hesitation. This should then be
. explored by the interviewer. For example; *

' 3

: P « "I.don't know"

XS

I "You are not sure?"

P "NO " ! il . -»

.

Pl L

; . i o .
I "Can/you te me what you‘;(gknot sure about?" : |
. //' " “ §
r'q . ! N\

N
- ’ ’

Often when a pupil says "I don't know" the pupil has lapsed back into

assumgnq that the interviewer is looking for the 'ridht' answer. Frequently

just repeatlnq the question but re-emphasising "in your meaning @f the word : .

§
is ...." is sufficient to overcome the problem. ax;)

':B,"'T

- W

~
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ometimes pupils will misinterpret or misunderstand a question. This

7. I
.
is interesting in'itself and the—interviewer may wish to explore this. On
_ the other hand the interview teclinique alsp enables the interviewer to
. clarify the question and clear up, any misinterpretations. .
‘3. o . e
I "What héppens to the iiqht that it makes?"
S "You ‘use i;/tﬁéég; with.”
1 "Does it move anywhere, or does it stiay around the candle?”
/,S"//"Stays around fhe candle."” | I . ‘
B | (Light)
. ¥
As a general point however the interviewer should be both interested
in exploring'and in clarifying. . .

8. As impliedeearlier the most impdbrtant response is the unanticipated
response for itr indicates the pupil is thinking about things in quite a
dlfferent way to the interviewer. Such resgonses need to be handled with
dellcacy as the aim is to appreciate the pupil's thoughts without distorting

"them with inappropriato questions. , ’ .
If. you do not understand a pupil's answer, do not ignore it but
qenuine}yutry to undéfstand what the pupil is trying to tell you. é.g.
- I . "I am not quite sure I understand what you are trying to tell me.
) Could you tell it to me another way?"
Inev1tab1y,unu5ua1 rPSponses are not always seen as such in the interview
setting. The readlnq of the transcripts often highlights a p01nt not seen
in the interview. For example: .
I \ "Could you describe how it is that the person can actually see’ . :
- the sun?" B ’ : .
, S ."The same way as he could see the candle, except for, he couldn't R
. go far enough away from the sun so he wouldn't see it. And when
he's... unless the earth rotated quite fast he might."
(Light')

t

. . ?}
In this case the interviewer did not chase up on the comment about’ the

earth's rotation. An appropriate question might have been
"Unless the earth rotated quité fast he might - Can jou explain what ©
you mean by that?” - . . '

[Aruitox: provided by eric [
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Clarifyiqg responses is awkward where a sStudent gives a
long reply and one does not want to interrupt in .case it disturbs the

_ student's line of thought. The interviewer must try to remember the

various‘probe questions which he or she wil% inevitably formulate-during
the long response and introduce them‘into the interview when the pupil has
finished responding. e
If lapses in questioning dq dccur, all the interviewer can do is to be
/sensitjve to them énd attempt to, concentrate harder on the pupil”s answers
- in the next interview§. Such concentration is extremely demanding ané for
this reason not more than two interviews should normally be undertaken s
without a reasonable break. Good listening and questioning require hard '
and -fast thinking!, ‘ ' ‘
9. _Another reason why the interview is so demanding on the interviewer

is that the interviewer needs to be sensitive to contradictory responses.

These need té‘be expldfed fully and at every opportunity. For examplé;

L

"Is the grass living?” . ' -

I
P "No, because it hasq'f got a grain, doesn't eat." - .
; {rater] "Is a tree living?" . ‘ ’ ; . .
P "Yes,” it moves and feeds on particles in the air and needs water, -
. it needs fertiliser." ‘ . L
I "You said the érass wasp't living and'yetﬂyoh say-the.éree'is:" )
. P "Oh, it (the gréés) is just like a tree, needs water and it moves
by growing." ¢ - )
“So why aid you say that iv'd;s not living (before?") . .
P "Because it wasn't like ug." '
o - ' . p(Liyiné)

¢ o

.

Naturatly The interviewer needs to remember pupil's earlier responses so

LIRS

‘that contradictions with respect to an earlier part of the interview can
be picked up.’ This is another re;zﬂ"why not too many interviews should be
attempted consecutively. It becoffles ipcreasingly difficult to remember if

an earlier contradictory statement was made by the current interviewee or a .
0 L . »
previous one. - .

- L ]
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10.° The interview technique also allows the opportunity for pupils to® 4

query the wording and megning'of a question. For example;

L4

I "Does a heater make light?"

s ~ "what k#nd of hedter? One of those with the orange bars?”

* - (Light)
I "Is the’book living?" ’
P\_' “(Pausé) T don't know what you mean." < ‘
I "well, we'll start with another one. Is the boy 11v1ng°"
P "Yes, ..."
¢ ' . (Living)
Be patient and supportive of this kind of questioning. It encourages
pupils to see the interview as something different to the normal test
. situation. ; ,‘
. . 4
=
11. . The intérview technique can be used with very young children. ‘Those ~
. with a 11m1ted vocabulary and perhaps reading - .difficulties need have no ’
problems ‘as the questions are #ormally given orally. In reply pupils :'.
give their responses orally and by the use of gesture. However, it'shouldr
be pointed out that young pupile may inteépret the pictures literally. v
7 B -
I nIs the bird living?”
P "yes, liging; if he was dead, he's be lying on the ground and most )
probably be eaten by now." “
' o R  (Living)
! - However, in the interview situation this ﬁrobiem cap be overcome.
In’ this particular situatlon the dead/allve perspectlve was able to be replaced
* py careful questioning to the 11v1ng/non—11v1ng one. Young pupils may also
'fpcus on.unantibipated.details in the diagrams. .
) I //"5; your meaning of the word, is a cow an animal?"
P/ "It has four legs and not two like a bird. It is an animal."” ' ¥}
.1 "is there anythlng else about the caw that tells you it's an animal?"
P wrThose things (pupil points to the udder) under thererfor”feeding.“ -
; - (Animal)
‘ . >
d Again this is no problem and can be interesting in itself.
@ P ) 1 g '

E
TN R .




12. . Occasionally despite al efforts to make the interview informal and

non-threatening, a chilg 11 lose confidence, rather than gain it, as .
T the interview proceeds. The pupils' responses tend to become mono-syllablc

and the silences longér. Often it is best to abort such interviews.

. With the,ehy, withdrawn child there is undoubtedly a major problem
with the 1.a. ;» technique. Using the technique our knowledge of learners'
conoepts and cognitive systems comes from what they say or do. However,

a child who does not talk in an interview cannot be categorised as knowing
noth'nq We have to accept this problem and can but assume that the v1ews
of /such children are not sclentlflcally different from their more talkative

bgers. Subsequent survey techniques following interview work can ‘check

this to some extent,

-~ 13. It is essential to read the question on each interview card to the

pupil, or in somr ather way verbally identify the card you and the
~terviewee are discussing for a useful audiotape record. Wwhen transcribing

and analysing data an intdrviewer statement such as, "Now, what do you
think about this card/question?” is not helpful when you are not sure
which card was actually being discussed at that time. This can be a
particular trap for the unwary when an earlier card is reviewed to clarify
an apparent contradiction in the interviewee's responses because now the
cards are being discussed out of their normal sequence - "Let's compare
your answers to these two cards", is 1nadequate One needs to State
$Something like "Let's discuss these two/cards - the one with the seagull

on it and the one with the whale/On 1t. Again,where an interviewee refers

¥

to a card but doesn't mention it by name the 1nterv1ewer needs .to make
quite clear that Lt'ls verbally identified for the pPurposes of the audio

tape record: For example

//:S © "If you go back to this card."
1 ﬁThe one with the whale on it?" ’
S "Yes" )
I "Hm Hm." . ' .
S : -

"well, I think that is not an animal..." e

ERIC o
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", 14. *  While the ope-to-one s1tuat10n enables the 1nterv1ewer to get a
responte by every queotlon he or she asks, the 1nterv1ewer must "be . -
sensitive*to the posslbillty that a pup11 may just give an answer,

ny answer, 3ust té avoid a silence. Subsequent questioning .can  investigate ;¥ .
the depth nf thinking upon Wwhich the answer is based This is not a,

o
real problem, we believe, but .the interviewer needs to pe mindful of

f.

the pnséibihity.

15, Sometimes a structured questlon or card may be intentionally passed .
e over by t+he interviewer. This may be necessary if the pupil shows signs
ﬁ'i q'

of oxasporatlon at being asked what obviously to him or her is exactly

the same question to which the reply %s always the same. The only

,  problem with this is that ¥ou can never assume that if the card had been.
shown the pupil would have deflnitely responded in the way predicted This o
omission of th- ~ard may make the comparative analysis of - -the data from

difTorent pupils vetry dﬁfflcult.j

CONCLUSTON

The interview- about)lnstanccs technlque\plases a very heavy resj nsibility
on the interviewer. "she or he has to be Skllled 1n\the\art of questlonlng and
also knowledgeable in the content Area under discu551on t\\Bé able’ to assess
pupils' responses immediately and make‘dec151ons about further questiohlng.
Fortunately most of us improve with practice. Also, over a set of interviews.
on one partlcular tOplC, tie 1nterv1ew1ng becomes easier and more effecti;e
"as fewer answers are given which are completely unanticipated and in transcribing
earlier interviews the interviewer learns from his or her mistakes.

. £ '

For the above reasbns, if for no other, it is most desirable to transcribe ;
tapes as soon as possible after an interview. It also means, that the interviewer
is more likely to remember what was said where the tape’ is indistinct. It

should be pointed out all the above argues, for the 1nterv1eWer to transcribe

the tapes personally.

[y

’

Finally most of our novice interviewers have found it helpful to get a
more experienced interviewer to sit in with them during the third or fourth
interview. That is wfter they have first gained a little confidence! If the

novice does one interview, and then the more experienced person does the next

Q
[SRJ!:interview,‘this raises many useful dlscu551on p01nts. Alternatively, or in addition,
Pz | . 1 ‘ ‘ .
J N 4
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it can be most helpful to get an experienced interviewer to read the
nOVice%;transcr;Ets-ana point out 1eading;§uestioné, responses that,
Aéhould have been explored further and so on. No interview, however -
experienced the"iﬂkerviewer,-is so good ?f couldn't be improved, so .
there is no need to be embarrassed by youf first mistakes! 7
"y ~ /s
This paper may have made it appear that effective interviewing
is an iméossible task. Wé hope you are not discouréged.‘ The important
thing is to get started. After-a few irterviews re-read this.éaper;
it may be more meaningful, and hopefully helpful, at that stage.

Good luck!:

.

&
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APPENDTIX ! The Interview-about-Instances)Method
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-

The T.A.1. method is a procedure for establisping a person's understanding
of a particular word orgthe concept(s) a person/assoc1ates with a particular

word. Typlcally 20, or so, cards are used, e/;h card deplctlng a partlcular

situation o? event, e.qg. instances and non- 1nstances of a particular concept.

Ve
-

The following are. two cards from a set of cards used to explore the

concept of 'living'

A boy .

The first question is always a simple closed question.
"In your meaning of the word living would you say that the cow is living?"
The yes or no response is followed by "why do you say thqt?" or "Could you
explain to me how you 'think about that?" or simply "Tell me about that."
Further queétions follow, as.appropriate, to clarify the pupil's thinking.

(
The intervieWwer then moves on to the next card.
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" TABLE, 1

CHECKLIST -FOR THE INTERVIEWER ®

3 -

Try to clearly establish how and what the
pupil thinks. Emphasize it is the pupil’'s

ideas that are important and are being
explored, .

Provide a balance between open and closed
questions ¢nd betwecen simple and penetrating -
questions. 1In so d01ng, maintain and

develop pupil confidence.

Listen carcfully to the pupil*s responses

and follow' up points which are not clear. \
Where necessary to gain interviewer thinking
time, or for the clarity of the audio- -record,
repeat. the pupil response.

.
«

Give the pu;:1 plenty of time o rormulate
a reply. B

Where pupils express doubt and hesitation
encourade them to share their thinking.

Be sensi e to possible n1q1nterpretat10ns of,
or miglnderstanding about, thé initial dquestion.
Wheye appropriate explore this, and then clarify.
sensitive to the unanticipated response‘

apd explore it carefully and with sensitivity.

Be ensitive to s¢lf~contradictory statements
by the pupil.

Be supportive of a pupil querying the question
you have asked, ard in this and other ways,
develop an informal atmosphere.

Read the question ‘out loud té?pupils.

.

Where all efforts to develop pupil confidence
fail, abort the interview.

Verbally identify for the audio record, the
pupil's name, age and cach card as it is °
introduced into the discussion.

Be sensitive to the possibility that pupils
will give an answer simply to fill a silence.

Appreciate that a card omitted will result
in missing data.
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Do not give any indication to the pupil

of your meaning(s) for the word or appear
to judge the pupil's response. in terms of
you¥ meaning(s) .-

Do not ask leading questions. Do not ask the
type of question whete it is easy for the
pupil to simply agreé\ylth whatever you say.

Do not rush on, e.g. to the next card,

before thlnklng about the.pupil's last response.
%

Do not respond with a modified version of the
pupil response; repeat exactly what was said.

.

Do not rush but on ;the other hand do not
exacerbate embarras®ing silences.

Do not allow pupils to think that this is a
test situation. and thbre is a right answer
requireq.

—_—
Do not makeqany assumptions about the way the

pupil is thlnklng.

Do not 1gn9re responses you don't understand. -
Rather follow them.up until you do understandu

Try not to forget earlier responses in the
same interview.

Do not let the interview beceme an. interrogatlon
rather than a frlendly chat.
Do not rely on pupils’ reading ability.

Do not proceed with an interview where
the pupil becomes irrevocably withdrawn.

Do not return to edrlier cards without
verbal identification. for ;the audio-record.
Do not accept an answer without explqglng the

reas on1ng behind,it.

Make no a,sumptlon about the way a pupil would
respoad to a particular card,

)



